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Abstract 

 The curriculum reform is an essential component of a comprehensive education reform. 

In Romania, after 1989, a priority in education policy was the revision of educational 

content and school laws. The order of the most important steps to implement these 

educational preserves, the introduction of innovative policies and measures to prevent 

the Romanian education system and the slow-conservative options. 

In this article we present reforms, the basic principles and standards of the university 

curriculum. 
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Introduction 

The curricular reform is an essential component of comprehensive education 

reform, which is an innovation macro-educational, because they act on a macro-system, 

respectively on all structural and functional components of education, or for 

restructuring their full integrity. Education reform is a complex innovation, made at the 

pedagogical macro-level, while the socio-economic changes, cultural and political 

issues are so relevant, that the old educational system is inadequate and should be 

balanced (Bocoş, 2003). 

In Romania, after 1989, a priority in education policy has been the education, and 

the revises of the school law. The main sequence of steps for implementing these 

educational policies to attempt to impose strategies and measures of innovation in the 

Romanian educational system and to discourage the conservative options: 

  

1) Remedy phase, which began after December 1989 and was largely reactive. 

This effort was characterized by the des-idolization in education, the complementarities 

of this effort have canceled some legislative regulations were imposed and promoted 
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others, relating to removal of previous forms of organization and functioning of the 

school. 

2) Institutional and systemic phase of legislative documents. This stage was 

marked - in terms of education policy - the setting of educational innovation strategy 

lines of macro and micro teaching. In terms of financial policy at this stage there were 

inflows of financial resources, including World Bank loans and grants from the 

European Union. 

3) Systematic construction phase was stated at the late 90’s, by consecration of a 

major curricular reform, systemic and accelerated. Basically, Romanian education 

reform was launched in 1997 and was intended as a comprehensive reform, systemic 

education, a rapid reform, a reform now conceived as a set of six categories of 

measures as follows: 

1. Curricular reform and European compatibility of national curriculum, the 

competitiveness of Romanian education. 

2. The transition from reproductive learning to the creative learning through 

solving problems and recovery research in universities. 

3. A new connection between schools, colleges and universities, on the one 

hand, their environment and economic, administrative and cultural, on the other hand. 

4. Improve electronic communications infrastructure and connect to the world 

today. 

5. School and academic management reform through decentralization and the 

creation of educational institutional autonomy. 

6. Initiation of dvanced forms of international cooperation. 

The Curriculum reform, it does not mean just rethinking and re-drafting the 

curriculum content / education content, respectively curricula, programs and textbooks 

as the curriculum does not overlap the content of education, curricular reform has much 

deeper implications on both plans: theory and practice of education, in terms of 

organizing learning experiences and training by providing the necessary 

interdependence between educational objectives, educational content, instructional 

strategies, teaching and assessment strategies (Gliga, 2002). 
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Strategic parts of the curriculum development 

Development - after 1994 – of the new curricula and textbooks alternatives has 

tracked gradually the formation and crystallization of a new curriculum culture, 

characterized by the following dimensions:   

- centering the building capacity of educational process, skills and attitudes and 

articulating educational objectives pursued with curriculum content, the types of 

learning activities and assessment methods; 

- Consequent promotion of a new logic teaching to transform 'school teacher-

centered "to" student-centered school, student centered educational instrument and 

procedural learning activity undertaken by it; 

- Adoption of a inter-and tran-disciplinary vision in building the school 

curriculum so as to ensure appropriate and joint correlations within subjects (intra-

disciplinary) between disciplines (inter-disciplinary) and connecting and reconnecting 

students to the specific training needs and requests specifics of the educational 

community and of the origin concerns, and their interests and skills (Portmann-Tselikas, 

1998); 

-  The possibility to be achieved educational steps and differentiated education 

and individualized; 

- the approach of the curriculum issues in close conjunction with staff assessment, 

the assessment of students' school performance, certification, knowledge, skills and 

attitudes, and initial issues and continuing training of teachers and school managers 

(D'hainaut, 1981). 

In the theory of curriculum were formulated principles for developing school 

curriculum, which form a system with four components: 

a) Principles regarding the whole curriculum 

- The curriculum must be developed in accordance with the educational ideal of 

the Romanian school. 

- The curriculum must respect the particular students' age and learning the 

principles of psychology. 

- The curriculum should help students to discover and maximize their availability 

and the potential they have. 
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- The curriculum should stimulate and develop divergent, critical and creative 

thinking of the students. 

- The curriculum should adequately reflect the dynamics of socio-cultural values 

specific to an open and democratic society and contribute to the study and exploration 

of social and cultural dynamics of society. 

b) Principles relating to the learning activity 

- Students take up styles, techniques, different learning processes and register 

different learning rhythms. 

- The learning activity is based on intellectual effort and continued driving, 

emotional involvement, (self) motivation and self-discipline. 

- Learning can be achieved in individual and group activities. 

- Learning activity aims to train and develop capacity, skills, abilities, attitudes, 

behavior, etc… and acquire knowledge. 

- In the base of learning has to stand the interests of students the educational 

needs, to effectively contribute to their personal development and active integration in 

social and professional life (Behling, 1984). 

 c) The teaching related principles  

- Teachers propose different learning situations and effective, enabling 

educational objectives. 

- The teaching process has to stimulate and sustain student’s motivation for 

lifelong learning, continuous. 

- The teachers have to discover and develop students' skills, interests and to 

sustain their educational needs. 

- Teaching involves not only transmission of knowledge but also skills training, 

behavior, attitudes, behavior, etc... 

- The teaching process has to enable students to achieve knowledge transfer and 

skills in intra-and interdisciplinary manner. 

- The teaching process takes place in educational contexts to achieve, as closely as 

the link between the educational activities in school and everyday life. 

d) Principles relating to the assessment activity 

- The assessment is an essential dimension of teaching in the curriculum process 

and a systematic practice in the classroom. 
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- The teaching evaluation should be done by building flexible assessment 

strategies, methods, techniques and evaluation procedures for various appropriate 

educational contexts. 

- Evaluation of teaching should be a formative process and the regulator, which 

inform agencies about the quality of educational and instructional activities and 

educational outcomes. 

- Evaluation of teaching has to support students and to achieve a correct auto 

evaluation of them self and constantly optimize their educational achievement. 

- Evaluation of teaching is based on the curriculum performance standards, which 

will be oriented to make the student able to complete its journey into school and social 

life. 

The National Curriculum from Romania it was developed following an 

intensive activities conceptualization, the regulation and implementation of curricular 

options, which took into account the need to ensure homogeneous nature of schooling, 

respectively curricular coherence of the whole building. 

Designed in line with the philosophy of Romanian education reform, National 

Curriculum has been developed to induce democratic change type of school educational 

practices within the meaning of deepening students 'learning the individual steps to take 

account of students' choices and parents in the composition curriculum. New curriculum 

development process was governed by the following set of standards system: 

• Appropriateness of the curriculum as a whole in the context of national and 

international socio-cultural current. 

• National curriculum permeability to the developments in domain, 

internationally registered. 

• Consistency, provided by the relationship between curriculum and aims of the 

educational system. 

• Curriculum relevance in relation to educational objectives pursued the content 

and subject areas. 

• Optimal articulation of the curriculum sequencing process considered as a 

whole: design, development, implementation / monitoring, assessment, continuous 

review. 

• Transparency of the curriculum for all educational agencies involved. 
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The main curricular reform options in primary and secondary education were 

defined in a preliminary form in "Romanian education reform White Paper '(1994), and 

in the documents “Education Reform Project - EN-3742”, concluded and ratified by an 

agreement between Romania and the World Bank regarding a loan to implement this 

reform. 

Subsequently, a role in clarifying and defining options had the policy documents 

in educational curriculum, published in the late '90s years - "National Curriculum. 

Reference framework for compulsory education (1998) and “National Curriculum. 

Framework Plan for Education " (1998). 

The innovative movement initiated in 1997 helped the teachers, departments, 

schools, parents and community in front of old educational limits, but foreshadowed the 

changes that are just taking shape and the results were halted in totally unjustified, 

immediately after 2000. 

Given the very significant news attracted to this innovative movement in 

education curriculum and complete lack of Romanian experience culture in the 

curriculum, it is not surprising that the controversy arose, misunderstandings and 

difficulties during the development framework and program segments curriculum. 

 

University Curricular Standards 

When discussing university curricular standards, we often mention the “European 

curricular standards”. What these European standards are is certainly difficult to say, as 

in the available specialist literature there are many foreign proposals and models of 

standards applied to various educational dimensions. None of these models can be said 

to be the prototype of the “European standard” (MEN, CNPP, 2002). To obtain a brief 

description of this prototype, we have made a short inventory and a critical analysis of 

the familiar international standards hoping to gather valuable and relevant information 

for the discussion of standards. The same procedure was used by the education 

management laboratory at IES when they had to solve the problem of offering national 

standards for institutional management. 

We are not going to present the whole analysis; suffice it to say that no 

international standard uses technical descriptions like quantitative measurements. They 

are formulated like: the student will be able to use five active-participative methods and 
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three expository methods; she will be able to use the overhead projector, etc. Being 

formulated like this, standards belong to the sphere of the conditional-qualitative, their 

semiotics being of the type “it would be good to…” (Fuhrmann, 2004). From this 

perspective one can question the very activity of standard elaboration. Standards are so 

assertive and flexible that they can be modeled on the whole educational activity, as 

they do not make use of measurement instruments. 

The critical analysis and the dissociation of the characteristics of these standards – 

although bringing important information on standard elaboration and on the 

understanding of their functioning principles – cannot render void, at university level, 

the decisions taken by the course writer. Every attempt at standardization gives way to 

the writers’ decisions about how a course should be taught, what and how much of the 

content should be covered, as well as how evaluation should be carried out. That is why 

the majority of standards – sometimes even at secondary school level – are formulated 

starting with the teacher. However, this does not exclude the comparative informative 

qualities and the regulating function of knowledge offered by the analysis of other 

similar systems in the country and abroad.  

The gain from the consultation and analysis of these standards is the building of 

an awareness of the role of standards in the coherent functioning of academic education. 

This is the very source of our interest in this topic. 

The notion of standard concerns the whole education system in Romania, from its 

institutional organization and curriculum design to the principles that lie at the base of 

its organization. The principles which govern the study of a curricular area, the 

objectives, content, and evaluation etc., can also be a starting point in discussing issues 

concerning standards.  

 

 

 Standards – Professor Competences Relationship 

The interest in the elaboration of professional standards became bigger and bigger 

after the beginning of the curricular reform, taking as model documents produced in 

countries with a good tradition in the field. Nevertheless, for various reasons22, none of 

the attempts targeted university education. According to present-day education 
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philosophy, one of the objectives of the international standards is the stimulation of 

such professor’s competences as: 

• Commitment to students, 

• Commitment to education, 

• Professional competence, 

• Quality of teaching activity, 

• Management and cooperation with community, 

• Continuing professional development. 

(cf. Standards of Practice for Teaching Profession, Council of Ontario College of 

Teachers, Nov. 1999) 

These objectives are sometimes instanced as principles at the level of national 

standards, e.g.: 

1. Teacher is knowledgeable in the field and in the teaching of the respective field, 

2. Teacher knows the pupil/student and helps him/her in his/her development, 

3. Teacher is an active member of the community, 

4. Teacher has a reflective attitude, 

5. Teacher promotes a system of values in agreement with the educational ideal, 

(Standards elaborated by START Project, Iassy 2001-2005) 

However, we need to mention that no specific standards have yet been elaborated 

for professors in general, or for those who teach languages in particular. Such 

principles, derived from the educational ideal, can function as benchmarks. Specific 

formulations for the field of languages would have to highlight those qualities the 

professor needs in order to ensure a good language preparation for his/her students 

(Gliga, 2002). 

 

Conclusions 

1. Romanian university education is able to react positively to these preliminaries 

in the area of standards; it could adopt a comparable model, which could be then 

adjusted in each university. Our analysis and the ensuing modeling are just attempts to 

pin down the new issues referring to standards. 

2. The main curricular standards could be: 

- University curriculum will be centered on the student 
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- University curriculum will be tested for information quality and teaching 

methodology 

- University curriculum will be centered on formative-informative objectives 

- University curriculum contains content selected by course author 

- Curricular contents will be managed in relation to a formative-informative 

approach 

- Contents will be prospectively assessed for student centeredness 

3. However, standards can be understood differently by every student involved in 

the professor’s day-by-day activity, as the standards’ semiotics are decoded according 

to the quality of teaching. They refer to contents, methods of teaching and the quality of 

assessment. The other relationships are subsidiary. 

4. And yet, the standardization of teaching will remain ineffective if it leaves out 

the training of newly qualified academics. In Romania, this kind of training is done not 

by the Ministry of Education, but by the universities themselves. 
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