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Περίληψη

Η Συνθήκη του Μάαστριχτ του 1992 προώθησε την 
πραγματική διάσταση της εκπαι δευτικής συνεργασί-
ας στην Ευρώπη, κυρίως μεταξύ των σχολείων ως 
ειδικού πεδίου ενδιαφέροντος, ένα ενδιαφέρον που 
πυροδοτήθηκε από την Πράσινη Βίβλο το 1993 και 
στόχευε στην ενίσχυση της κοινής αγοράς εργασίας. 
Η σχολική συνεργασία συ μπεριλήφθηκε αρχικά στο 
πρόγραμμα Comenius και στη συνέχεια στο πρόγραμμα Erasmus+ από το 2014. 
Αυτή η συνεργασία υλοποιείται με σχολικές και στρατηγικές συνεργασίες. Επιπλέ-
ον, προκειμένου να υποστηριχθεί η ευρωπαϊκή εκπαιδευτική συ νεργασία, υλο-
ποιούνται και άλλες ευρωπαϊκές δραστηριότητες, όπως το πρόγραμμα Euroscola 
του Ευρωπαϊκού Κοινοβουλίου και ο διαγωνισμός της Ευρωπαϊκής Επι τροπής 
«Ευρωπαϊκό Σχολείο». Επομένως, οι μαθητές/τριες μπορούν να αλληλεπιδρά-
σουν με διαφορετικούς πολιτισμούς και ανθρώπους, εκφράζοντας παράλληλα 
παρό μοιες αξίες, διαμορφώνοντας έτσι την ταυτότητα του Ευρωπαίου πολίτη, ο 
οποίος χαρακτηρίζεται από πνεύμα συνεργασίας, ευελιξία, αυτόνομη σκέψη και 
δράση. Αυτό το άρθρο επικεντρώνεται στην ανάδειξη των θετικών επιπτώσεων 
της κινητικό τητας των μαθητών/τριών στη διαμόρφωση της ταυτότητάς τους, ως 
αυριανών ενεργών Ευρωπαίων πολιτών. Επιπλέον, στόχος του είναι να προτείνει 
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δράσεις που πρέπει να υλοποιηθούν από το Ελληνικό Υπουργείο Παιδείας και 
τους φορείς του, προκειμένου να επιλυθούν συγκεκριμένα προβλήματα, για να 
διασφαλιστεί η βιωσιμότητα αυτής της εκπαιδευτικής συνεργασίας.

Abstract

The 1992 Maastricht Treaty promoted the true 
dimension of educational cooperation in Europe, 
mainly between schools as a special field of 
interest, an interest which was triggered by the 
Green Paper in 1993 and aimed at strengthening 
the common labor market. School cooperation was 
initially included in the Comenius programme 
and subsequently in the Erasmus+ programme as of 2014. This cooperation is 
implemented with school and strategic partnerships. In addition, in order to 
support European educational cooperation, other European activities have been 
organized, such as the Euroscola European Parliament Education Programme 
and the “Europe school” Commission Competition. Therefore, students can 
interact with different cultures and people, while expressing similar values, 
thus   shaping the identity of the European citizen, who is characterised by 
cooperative spirit, flexibility, autonomous thinking and action. This paper focuses 
on highlighting the positive effects of student mobility in shaping the identity 
of students, as tomorrow’s active European citizens. Furthermore, its aim is 
to propose actions to be implemented by the Greek Ministry of Education and 
its entities, in order to solve identified problems, to ensure the sustainability 
of this educational cooperation.

1. Introduction

The Maastricht Treaty on European Union1, which was signed on 7/2/1992 
and entered into force on 1 November 1993, established Community policies 
in six new areas, one of which was the educational and vocational training. 
The articles of the Treaty upgraded, legally established and shaped education.

1. (Available in: http://www.europarl.europa.eu/about-parliament/en/in-the-past/the-parliament-
and-the-treaties/ maastricht-treaty). 
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According to Articles 126 and 127 of the Treaty, the European Union’s 
education policy focuses on four main lines of action, one of which is to promote 
student mobility and cooperation among educational institutions. 

Cooperation among schools units contributes to the strengthening of the 
European citizenship through promoting and adopting common values   and a 
sense of belonging to a common social, cultural and democratic community 
(Green Paper on the European Dimension of Education, 1993).

European citizenship is based on cooperation, solidarity, understanding 
and acceptance of cultural differences, rejection of prejudices and differences 
stemming from racial or ethnic discrimination (Νικολάου, 2006).

The emergence of European citizenship is built on sharing experience gained on 
the European dimension through language learning, familiarization with cultures of 
other countries cross-border transactions and better understanding and knowledge 
of structure and functioning of the European Community (Τσαούσης, 1996).

2. Positive effects

The White Paper published in 1995, highlights mobility as a key element in 
promoting the European dimension of education. Such mobility has been 
achieved through the Socrates programme, which includes the Comenius 
programme and school partnerships for school education.

In Greece primary and secondary school participation in European exchange 
programmes was at a satisfactory level. From 1995 to 1998 there were 959 
partnerships among schools. Of high preference were mainly Mediterranean 
countries, that is Italy, France and Spain (Damanakis, 2005). 

A European study on the impact of partnerships among schools across 
countries shows that students –especially in secondary education– have 
greatly improved their skills. The study covered 50 schools in 15 European 
countries (Greece, Belgium, Estonia, Finland, France, Germany, Hungary, Italy, 
the Netherlands, Poland, Romania, Slovakia, Spain, Turkey and the United 
Kingdom) which received grants from the Comenius programme to build 
partnerships, which were running during the academic years 2009-2010, 
2010-2011. In addition, according to the results of the survey, seven out of 
ten schools stated that the partnerships had a large to very large impact on 
the students’ cultural consciousness and expression as well as on their social 
skills and behavioral abilities (Ζακόπουλος και Aγγέλου, 2017).

In general, the research study of school partnerships has highlighted 
significant benefits in terms of their contribution to enhancing co-operation 
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among schools across Europe, the dissemination of innovative educational 
approaches and practices, the linguistic development of pupils and teachers, 
the strengthening of cooperation between schools the European dimension of 
education, as well as the dissemination of European culture between students 
(Γολικίδου και Τζιμογιάννης, 2014). 

Erasmus+ has replaced Comenius since 2014 and school cooperation is now 
being implemented through strategic and school partnerships.

These partnerships aim at improving the understanding of the European 
social framework and the different school systems and schools across Europe 
(Plotz & Barnikel, 2015) as well as let students recognize different cultures 
and help acquire the life skills necessary for becoming an effective European 
citizen (Karakus, Uyar & Balbag, 2017). 

In addition, they foster the idea of European cooperation amongst schools 
within a framework that offers students opportunities to participate in a joint 
project and communicate with each other inside and outside the classroom. 

During the project, the participants meet every few months in one of the 
participating schools and exchange information on the progress made by each 
school. They also work together in small groups to perform certain tasks on the 
spot. These activities aim at joint initiatives, the exchange of know-how and 
good practices, the promotion of innovation, the recognition and validation of 
skills, the enhancement of entrepreneurship and the encouragement of the 
active citizen (ΙΚΥ, 2015).

This international cooperation in a common project is consequently designed 
to motivate students and teachers at the same time, and to make them serve as 
disseminators of the European spirit. This structure of cooperation brings into 
existence new insights on the living conditions, culture and school systems.

It is considered that Greece as considerable participation in school partnerships 
is thought to be great. School education has the highest rates, both in the 
number of school units involved and in the number of projects implemented 
(Λακασάς, 2017).

According to statistics of the State Scholarship Foundation, the National 
agency competent for the Erasmus+ programme, in 2018, 373 partnerships 
were approved among schools with Greek partner schools, 34 partnerships with 
Greek school coordinators and 11 extended partnerships, while the projects 
submitted were 2661 (ΙΚΥ, 2019).

Each school participating in a partnership creates a pedagogical group, 
consisting of twenty students and two or three teachers. Eligible students should 
know English at a satisfactory level and must accommodate a student from 
a partner country for one week. Students living in foreign partner countries 
will in turn host Greek students.
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These partnerships have a significant impact on the participating students, 
which is also evident in their own statements. Indicatively, we recorded 
some testimonies from students participating in the project “The many-facet 
personality of Ioannis Capodistrias”:2

• “We think we’ve learned a lot from this project. At first we were a bit 
reluctant because we thought that we’d just be searching on the Internet 
for some information about Ioannis Capodistrias. But this was just the 
start. We got data from the archives and transformed into real genealogists 
looking at old handwritings and documents and hoping to get any clues 
about the members of the Vittori family, the surname Ioannis Capodistrias’ 
distant relatives who did not emigrate to Greece, had. We met on a regular 
basis, every week. Digging in old handwritings was not easy. It was actually 
like looking for a needle in a hay stack. Besides this, it was fascinating to 
discover the personality, the interesting life and the historical importance 
of Ioannis Capodistrias and we feel very proud that this extraordinary man’s 
family originated from Koper. When the president of Slovenia visited us, 
one amazing thing that he stressed about Capodistrias is that Capodistrias 
already at that time had a vision of Europe. Throughout the project we were 
able to host fellow teenagers from partnering schools and to travel abroad 
during mobilities. We learnt how important it is to travel around the world, 
to broaden your horizons and see differences between cultures. With these 
international experiences we got ‘infected’ by some of the cosmopolitan 
spirit of Capodistrias. We enjoyed meeting students from other countries 
and learning about their languages, traditions and culture and at the same 
time proudly presenting our language and culture to others. The bonds 
and friendships we’ve made are still alive and we keep on in touch. At the 
bottom line we also acquired skills to start some genealogical research about 
our families. Such projects can be life-changing in a positive way. We have 
learnt that we must not give up until we finish our work and now we feel 
very proud of what we had done and ourselves, because we put so much 
time and energy into the project”.

• “What I mostly like about this project is that I’ve met a lot of new people, 
some of them have become amazing friends. I got in touch with new cultures 
and habits. I also improved my English and have become more confident 
and fluent when speaking it. I am really thankful for the chance to travel 
to a new country, Greece. The only disadvantage is that the exchanges last 

2. This project involves five schools from four countries (Koper/Slovenia, Ettal/Germany, 
Bucharest/Romania, Corfu and Nafplio/Greece), under the coordination of the Regional 
Directorate of Primary and Secondary Education of the Ionian Islands (Available in: https://
www.pdeionion.gr/#).
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only five days. After three days you get close to the new people and then 
it’s really hard to say farewell so quickly”.

• “In my opinion the Erasmus+ project is very interesting and wonderful, 
because I met new people, learned about their culture and habits. I improved 
my English and I made many friendship. I wish the exchanges were longer 
and that each student could participate in more than one exchange. I am 
grateful to my teachers to have invited me to this amazing project, because 
I will cherish the memories of it forever”.

• “Erasmus+ programme offers the opportunity to collaborate with some 
amazing people and the chance to meet students of different nationalities. 
I learnt how to socialize with new people and I improved my English”.

• “I met a new culture, a new country, a new way of life and children I didn’t 
know”.

• It is clear that school and strategic partnerships contribute to shaping 
the identity of the European citizen for participating students, an identity 
characterized by cooperative spirit, flexibility, autonomous thinking, judgment 
and action. 

• It is also noteworthy that such European projects offer an outstanding 
opportunity to less fortunate students, affected either by the adverse socio-
economic situation or by any type of discrimination, to feel equal to the 
rest of their classmates. By involving students in mobility programmes, the 
objective is to eliminate inconsistencies and differences between the cultural, 
social and economic realities in Europe. In addition, the development of 
competences considered fundamental by the European Union is especially 
necessary for those who are socially marginalized and bear an additional 
weight of social stigma (Hromatko et al., 2016). 

2.1. Other european actions

In addition to these partnerships, other European actions are also being 
organised to support educational cooperation in Europe, such as the Euroscola 
Education Programme of the European Parliament and the “Europe at School” 
European Competition.

The European Parliament’s Euroscola training programme takes place every 
year in the Chamber of the European Parliament in Strasbourg. The programme 
allows teenagers to participate for one day in simulation exercise of the work 
of the European Parliament. Each year, Greek students of the second and third 
class of High School participate in the project. Participants are selected based 
on their level of language proficiency, academic performance in the previous 
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school year and their grade in a written competition on a topic related to the 
values, problems and challenges of the European Union. The topic is determined 
by the Liaison Office of the European Parliament in Greece.

Euroscola, is a prestigious day of presentations, questions, discussions and 
voting on important issues.

These activities take place in the Chamber of the European Parliament 
in Strasbourg, in the form of a European Youth Parliament. Thus, personal 
involvement is encouraged, to allow the European citizens of tomorrow to 
understand that the policies and decisions of the European Union concern them 
directly and that they have the potential to contribute to their development.

The impact of this programme is very important for students. The testimony 
of the students is remarkable:3 

“We are truly lucky to have experienced all this. It has left indelible imprint 
on our mind, leaving behind a sweet nostalgia and the most unique memories’’. 

“There are some experiences in our short and turbulent lives that are 
emphatically identified with colors new, strange, intense, tranquil, new and 
beautiful, that adorn them in a unique way. These experiences are instantly 
imprinted in our memory for life. One of these experiences, was the trip to the 
Euroscola programme, which gave us the unique and priceless opportunity to 
be members of European Parliament and become part of the heart of Europe 
for a day. It was not only direct communication with the young citizens of the 
Union but also a sense of pride tempered by a sense of responsibility that made 
this experience special. A responsibility delivered with difficulty and boldness 
but also inevitably leading to hope and the dream for a safe, innovative, sincere 
future. Like politics, life is an opportunity to look forward with persistence, 
will and vitality to transform it into colorful and clear horizons’’.

“The main idea of   the programme was to place young Europeans in the 
position of a Member of European Parliament and to allow them to familiarise 
with the procedures of European Parliament. In particular, young people were 
divided into committees, and each had to deal with a particular issue. The young 
people had to write a text expressing their thoughts, ideas and suggestions on 
the subject, which would then be presented by 2 students of the committee and 
discussed in plenary. At the same time, students held a ‘Eurogame’. They were 
to be divided into four-member groups, each of which had to be of different 
nationality, and to complete a questionnaire with 15 questions in 15 different 
European languages. The top 4 teams competed in final round to claim the 
prize. For me, the highlight of the day was when we had the opportunity to talk 

3. These are testimonies of students of the “Athena schools” who participated in the Euroscola 
programme, Εκπαιδευτήρια Αθηνά (Available in: https://www.athina-sch.gr/school/). Hence, any 
statement made by the students is my own translation.
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with Vice President Wieland Reiner and Parliament officials. In my opinion, 
it was the most direct contact we have had with the institutions, as we had 
the opportunity to speak with elected representatives of European citizens 
who deal with the ‘burning’ issues of the European Union on a daily basis. 
The structure of the conference was similar to other institutional simulation 
conferences (MUN, EYP). However, this workshop had a much higher degree of 
simulation, as we found ourselves in the heart of the EU and we got in touch 
with key people from European institutions’’.

The “European Competition” is one of the oldest creative competitions 
in Europe and Germany. It has played an important part in the European 
integration since its inception. For over 60 years, hundreds of thousands of 
pupils have been working on European history, culture, values and policies 
– no matter what age they are or which school they attend. With activities 
allocated according to their age, schoolchildren are enabled to methodologically 
and creatively work on projects, by painting, writing speeches, recording and 
producing videos, creating collages and presentations or else connecting and 
working together via eTwinning. With this call for creativity, the “European 
Competition” encourages childrens’ and teenagers’ interest and enthusiasm 
about Europe.

3. Problem formulation

It has been observed that, despite Greece’s extensive participation in school/
strategic partnerships and European competitions, there are problems regarding 
the information, support, dissemination and sustainability of all these activities.

In particular: 1) The Ministry of Education services have never designed 
and implemented a teacher training programme on the philosophy of school/
strategic partnerships and the process of drafting and submitting an action 
plan for the approval and implementation of a partnership. In fact, the Ministry 
of Education and its entities faced the introduction of European programmes 
as a foreign body and did not prepare and properly inform the educational 
community that would apply them (Διαμαντοπούλου, 2015). 2) There has 
been no systematic evaluation of the results. There are only individual and 
fragmentary investigations in theses and dissertations at graduate and post-
graduate level. For instance, a diploma thesis by a student of the Hellenic 
Open University on the exploration of the results of European programmes 
in the prefecture of Serres (Τερζούδη, 2017). 3) The degree of penetration 
and acceptance of European programmes among the student population has 
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not been determined. 4) There have been no studies exploring the potential 
of integrating innovative tools used in these partnerships in the syllabus. 4) 
The impact of European programmes is limited to the students involved and 
has not been shared with the local educational community. For example, the 
outputs of the project on “Heritage interpretation for immigrants in schools’’ 
include the publication of a handbook of guidelines on how to use heritage 
interpretation in secondary school to encourage migrant integration. This 
manual is posted on the project website, but the educational community of 
the island remains unaware, as no relevant announcement has been made. 
In addition, an e-book written and delivered under the “Cathedrals’’ project is 
posted on the website of the participating Greek school. This e-book presents 
the historical churches and historical buildings of the cities of the schools 
involved and could prove useful and easily accessible once it becomes known. 
However, the final deliverables, and the various activities, carried out during the 
meetings of the pedagogical groups, they are not widely known. For example, 
under the “Playful Mathematics” project, students during their meeting in 
Vasto, Italy, created two original games, a memory game and a board table. 
However, students of other schools in Greece are still unaware of these games.

In consequence, the acquired knowledge is not shared so as to allow all 
students in the local educational community become communicative appreciate 
the values of the European citizen.

4. Problem solution

Therefore, there are specific proposals in order for the school community 
to benefit from all these projects and educational European programs and 
enhance European cooperation: 1) the establishment of an electronic platform 
that will include all programme-related undertaken by all Greek schools. This 
will ensure direct and effective dissemination of the project implementation 
results, which will motivate more students to participate and embrace mobility. 
2) Dedicated programme provided for by the Ministry for support, monitoring 
and evaluation of strategic partnerships and European competitions, through 
the Regional Directorates of Education. 3) Simplification of the institutional 
framework that determines student mobility, too prevent problems, mainly 
related with the participation in European competitions and European student 
festivals, as they are an inhibiting factor in student mobility.
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5. Conclusion

In all, it is clear that the Erasmus+ programmes for school education, as well 
as the European Competitions, serve not only the strategic framework for 
European cooperation in education and training, which provides opportunities 
for building best practices in education policy, gathering a disseminating 
knowledge and promoting education policy reforms at national and regional 
level, but also student mobility, which plays the primary role in shaping the 
identity of the European Citizen (European Commission).

Therefore, in order for all these projects to be implemented under the 
Erasmus+ Strategic Partnerships and for the educational community to take 
advantage of the various European competitions to enhance European school 
collaboration by continuing student mobility, the Ministry of Education should 
organise an integrated system for the support, monitoring, evaluation and 
dissemination of results.
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